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Organisation/sequencing
Students with SpLDs may need some explicit instruction in how to make the most of 
their diary or phone calendar, and how to plan ahead to manage their time effectively. 
This could also form the topic of language development activities and discussions. 
Sequencing decisions (for example, ideas in a text, words in a sentence or letters in 
a word) can also be discussed and the consequences of different choices made clear. 
Using sticky notes or mind maps to capture ideas before deciding on the order makes 
text planning more concrete and manageable.

Sensory processing
It is worth monitoring the environment to ensure that the light, temperature and 
noise levels are not distracting for learners with SpLDs, who may be more sensitive 
to these than their peers. Materials and presentations should also be designed with 
students’ needs in mind, but the best font and colour combinations to use need to 
be determined through discussion with each class, as individual preferences vary 
enormously. Students with SpLDs may not be good at judging how time is passing, so 
it may be necessary to prompt them to monitor their timing when completing tasks. 

Co-ordination
Co-ordination issues often show up in students’ handwriting but may also be apparent 
in their articulation and workspace management as well their classroom navigation. 
For students who experience a lot of difficulty in writing, it may be possible to find 
alternative ways for them to record information or demonstrate their knowledge. 
Technology is improving all the time, and speech-to-text software is now available 
much more cheaply. Additional pronunciation practice may be required for students 
with articulatory issues, and this could be done using songs or rhymes, to increase 
motivation. 

Social skills
For students who do not function well socially (especially if they have some 
characteristics usually associated with Asperger’s syndrome) some explicit discussion 
of social conventions can be helpful, for example, looking at intonation patterns and 
common social exchanges, perhaps as preparation for role-plays. Teachers can also 
help to raise students’ awareness of themselves, how they work best and how they 
interact with others, and this is helpful for all learners.

Raising language awareness
Teachers should look out for ways of developing students’ awareness of how they are 
using language and making explicit the underlying knowledge that they are drawing 
on. This may take the form of asking students how they chose a particular word or 
structure and helping them to understand the processes that they go through for 
each decision. This self-reflection will eventually become automatic so that choices are 
made subconsciously and quickly, improving fluency. 

Learners with SpLDs do face greater challenges in language learning than their 
peers, but these challenges are not insurmountable. Incorporating these simple 

techniques into the language classroom does not require much time or expenditure 
and ultimately will benefit all the learners in the class. 
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5.9 Apps for learning independence and inclusion

Raquel Ribeiro Prado Gonzaga Associação Cultura Inglesa, São Paolo, Brazil

Have you ever considered the possibility of a mobile phone being an effective tool for 
the inclusion of a visually impaired student within a group of sighted students?

Case study background
When I was told that ‘Fabricio’, one of the students in my A1 group, was visually 
impaired, I was unsure about how to guarantee his inclusion within the group of 
sighted students and worried about providing him with egalitarian opportunities. At 
the time, Fabricio was 29 years old and had a job as a trainee in a company in São 
Paolo. He had lost his eyesight at the age of six. He was eager to learn, and I was 
determined to find a way to make this process smoother.

Challenges and concerns
To quote Helen Keller on the empowerment of being treated equal, ‘A person who is 
severely impaired never knows his hidden sources of strength until he is treated like a 
normal human being and encouraged to shape his own life’ (1955). Considering the 
EFL universe where the use of visual support such as slides or flipcharts with pictures 
to contextualise the tasks is common practice, I was worried about how he would be 
able to cope with that in an independent way while interacting with his classmates. 
Another concern was related to his self-study when away from the school.

In the talk I referred to the following challenges:
•	 how	to	help	Fabricio	to	adapt	to	the	usually	visually	rich	course;
•	 how	to	encourage	his	participation;	and
•	 how	to	use	mobile	technology	as	a	learning	tool.

Apps and strategies to bridge the gap
I used two apps, both of which are simple and available for free on all major operating 
systems.

QR code scanner
Having researched and worked with Quick Response (QR) codes for a while, I shared 
this with Fabricio, who was keen to give it a try. For a teacher to be able to create 
QR codes, a QR code generator app or website is needed; for a student, any QR 
code reader will suffice. During the talk I gave the audience some options to choose 
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from: App Droid (Android), Scan Life (iOS), and the website Kaywa (https://qrcode.
kaywa.com/). Fabricio downloaded the app on his iPhone at home, and the next day 
he scanned his first QR code and listened to the message I had written. He told me 
what he had listened to, and at that moment, we both realised that the app was full 
of possibilities! It is important to highlight here the fact that Fabricio’s phone had the 
accessibility mode on; this is crucial so that the phone can be voice-enabled in the case 
of a visually impaired user.

The message can have up to 160 characters and can make use of text or plain text. 
Summarising sentences and being straight to the point is a must. The transcription 
of conversational tasks to a code enabled Fabricio to scan, listen to the content and 
interview his colleagues independently in both warm-up interactions and pair-work 
moments of the class.

This empowered him within the social context of the classroom as he could manage 
to understand the conversational prompts with his own means.

Voice recorder
I realised that a summary of the class or an exercise for homework could be recorded 
with a voice recording app (built-into most current mobile devices). I recommend 
a five- to seven-minute-long recording. These recordings were used to follow up the 
highlights of the lesson, to remind Fabricio of homework and to keep him informed 
about what had happened in class when he missed it. A piece of advice on naming 
the recordings: use a name that is straight to the point, together with a number, for 
example ‘English1’ or ‘Class2’. As you send the recordings, over time, they will be 
easy to access.

Conclusion
As Gierach says, ‘When it comes to visual impairment, it is important to remember 
that high-tech is not always the best solution for a student’ (2009: 3). In this case, 
however, it was very rewarding to see that Fabricio belonged to the group and had 
friends there. It is also important to praise the commitment and involvement from the 
school academic department, the branch manager and his classmates. I will end with 
Fabricio’s testimonial on the use of his mobile phone to study English:

My mobile phone is a super tool, I make use of everything it offers. Thanks to mobile 
technology I can learn more.
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In the opening paper of this chapter, Gail Ellis and Nayr Ibrahim outline ten 
principles that form the foundation of learning in the primary classroom. The following 
papers come from around the world and address different aspects of teaching young 
learners. First, Hilda Hio Hong Fok reports on a piece of research into the language 
use of a young Chinese-speaking boy living in the UK. Technology is the theme of 
the next two papers: Dimitris Primalis shows how the use of tablets enabled young 
Greek learners to develop critical thinking skills, while Liliana Simón describes 
her development of online resources for Argentinian schoolchildren. Next, Yi-Mei 
Chen details the responses of Taiwanese students to activities that are increasingly 
communicative in nature; Samúel Lefever asks whether out-of-school learning of 
English by young learners in Iceland is a resource or an unwanted challenge; and 
Ushakiran Wagle addresses some of the shortcomings in teacher education in Nepal. 
Finally, Diane Nancy Brown describes an innovative programme whereby Japanese 
university students planned and delivered language training for children—with 
benefits for both groups.

6.1 Teaching children how to learn

Gail Ellis and Nayr Ibrahim British Council, Paris, France

What is learning to learn?
Learning to learn encompasses a wide variety of activities which are concerned with 
the processes of learning. It aims to focus a student’s attention on how they learn 
as well as what they learn and gradually lead them to a conscious development of 
their own learning and to become more independent learners. As Bruner (1966: 53) 
explains, ‘Instruction is a provisional state that has as its objects to make the learner or 
problem-solver self-sufficient … Otherwise the result of instruction is to create a form 
of mastery that is contingent upon the perpetual presence of a teacher.’ It also values 
diversity and takes into account that children develop and learn in different ways and 
at different rates, and that they have different preferences regarding their learning 
activities and materials.

Learning to learn and the curriculum
Learning to learn is an important aim of most curricula throughout the world but 
often tends to remain at the more abstract level in official documents. This is due to a 
number of factors. For example, some teachers may feel uncomfortable implementing 
an approach they themselves did not experience. Some also feel that children may be 
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