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How to use
We want you to feel comfortable teaching life competencies in your classroom, whether that’s 
in person or via remote learning. To help with this, each card in this pack tackles a component 
from one of the core Cambridge Life Competencies. We’ve created a full suite of activities for 
you to try with your learners, which you can glance at before a lesson or keep nearby for those 
all-important planning days. So, if you’re stuck for an ice-breaker or have a last-minute lesson 
to plan, we hope you’ll find plenty of inspiration right here, and feel safe in the knowledge that 
your learners are developing key life skills to prepare them for further education or the world 
outside of the classroom.

Each card contains details of a face-to-face activity, as well as handy tips on adapting the 
task for online learning. For the more complex components, you’ll find further guidances in the 
appendices at the end of this pack.

To find out more about the Cambridge Life Competencies Framework, go to:

cambridge.org/clcf

http://cambridge.org/clcf


Activity cards
Teenage learners

Creative
Thinking



Teen

Preparing for creativityCreative Thinking
Participating in a range of creative activities

Going vertical: acrostic poems

When exploring a topic with learners, explain the 
concept of acrostic poetry, in which a word or 
phrase is written vertically on the page and each 
line of a poem is built around that phrase. The 
vertical phrase can provide the first letter of each 
line or can appear anywhere, like in the example 
here. Show learners an example and ask them to 
work together in pairs to write an acrostic poem 
based on or inspired by the topic.

a c r o s t i c

fo r m s  o f

p o e t r y  c a n

e n c o u r a g e  l e a r n e r s

t o  t h i n k

c r e a t i v e l y

Teaching online?

Try inviting learners to work together using a collaborative document such as 
Google Docs, or ask them to upload photos of their poems on a shared portfolio 
such as Padlet or Bulb.

https://www.google.co.uk/docs/about/
https://en-gb.padlet.com/
https://my.bulbapp.com/


Teen

Preparing for creativityCreative Thinking
Exploring issues and concepts

It’s actually about …

When learners encounter creative works such as paintings or music in the coursebook, give 
them some time to discuss what they think the piece of work is about. After learners have 
shared their ideas, nominate one learner to choose a word at random that isn’t obviously 
connected to the topic. Tell learners “It’s actually about …”, finishing the sentence with the word 
chosen by the learner you nominated. Then ask learners to imagine and discuss why and how it 
might be about this word.

Teaching online?

Why not try having learners use an online word generator tool such as 
WordCounter or RandomWordGenerator to select words.

https://wordcounter.net/random-word-generator
https://randomwordgenerator.com/noun.php


Teen

Preparing for creativityCreative Thinking
Considering multiple perspectives

Playing devil’s advocate

When discussing concepts and ideas with learners, encourage them to consider other 
perspectives by asking ‘What might be the arguments against this idea?’

Teaching online?

Encourage learners to search online to find arguments for and against the idea 
or concept being discussed.



Teen

Preparing for creativityCreative Thinking
Finding connections

Affinity diagrams
This activity begins with a space on a wall or whiteboard which learners fill with as many ideas as possible 
before grouping and building connections between ideas. Affinity diagrams are especially useful when 
learners need to group and organise information, such as when planning a project, writing an essay, or 
planning a presentation.
1.	 Ask learners to write down anything connected to 

the topic on sticky notes. This might be in the form 
of ideas, arguments, data, factual information, 
drawings, questions, or observations.

2.	Ask learners to stick all their sticky notes to 
the wall.

3.	Take one sticky note and make it the first note in 
the first group.

4.	Take another sticky note and ask the class, ‘Is this 
similar to or different from the first one?’  
 

If learners decide that it’s similar, place the 
second note in the same group as the first. If they 
decide that it’s different, place it in a new group.

5.	Continue note by note, placing similar ideas 
together and creating new groups when ideas do 
not fit into an existing cluster.

6.	You should now have between 3 and 10 groups. 
Ask learners to decide on a name or title that 
identifies the theme of each group.

7.	 Finally, ask learners to decide on an order or 
sequence for the groups.

Teaching online?

You could ask learners to use a digital sticky note board, such as Lucidspark, to organise 
their notes together.

https://lucidspark.com/


Teen

Generating ideasCreative Thinking
Generating multiple ideas

What can you hear and smell in the picture?

Adapted from Language Activities for Teenagers (Lindstromberg & Ur, 2004).

When learners encounter a photograph in the coursebook showing a scene (e.g. a busy railway 
station), ask them to work in pairs to formulate a good oral description of it. Bring the class 
together to share their descriptions. You will probably find that their descriptions concern only 
what is visible. On the board, draw an eye, an ear, a tongue, a hand and a nose. Ask everyone 
to work in pairs again and discuss what sounds, smells, tastes and textures the picture suggests. 
Bring the class together to share their ideas, and ask if they have learned anything about the 
picture through doing this activity.

Teaching online?

You could create a collaborative document with one column for each of the five 
senses for learners to add their ideas to.



Teen

Generating ideasCreative Thinking
Elaborating on and combining ideas

Brain-write

When learners complete a task in which they need to share ideas, give each learner a piece 
of paper on which to write their initial ideas. Next, ask them to pass their paper to the person 
sitting on their left. They then read their classmate’s notes and have 3-5 minutes to build on 
the ideas. Encourage learners to build on and develop their classmate’s ideas with more detail, 
rather than just adding a list of new ideas. Repeat the process a few more times so that each 
card has contributions from several learners. Finally, ask learners to return the paper to the 
original writer so they can read how others have built on their ideas.

Teaching online?

Why not use a shared document such as Google Docs for learners to share and 
add to each other’s ideas.

https://www.google.co.uk/docs/about/


Teen

Generating ideasCreative Thinking
Imagining alternatives and possibilities

Change the conversation

After listening to dialogues in class, ask learners to imagine how the conversation might have 
ended differently or taken a different direction. Give pairs or small groups a copy of the audio 
script and ask them to make changes. Give learners time to practise reading the new audio 
script aloud before reading it to the class.

Teaching online?

Learners could make audio recordings of their new conversations and share 
these in a digital portfolio, such as Padlet or Bulb.

https://en-gb.padlet.com/
https://my.bulbapp.com/


Teen

Implementing ideas and 
solving problems

Creative Thinking
Experimenting with and refining ideas

Making problems

When learners encounter a task or project that involves planning an event (e.g. a sponsored 
swim), provide them with a dilemma to resolve (e.g. the chosen swimming pool is closing). The 
more realistic the problem, the better, as learners will have to use real-world logic to resolve 
it. Finally, ask your learners to exchange their ideas. Watch our Teaching Tips video on making 
problems for your learners on the World of Better Learning blog.

Teaching online?

Encourage learners to search online to identify potential solutions to the problem 
or dilemma you present them with.



Teen

Implementing ideas and 
solving problems

Creative Thinking
Implementing, presenting and explaining ideas 
and solutions

Convince me

When learners generate ideas or arguments on a topic, ask them to create a poster in order to 
convince or persuade people of their idea or argument.

Teaching online?

Try asking learners to use a digital poster creating site such as Canva.

https://www.canva.com/en_gb/
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Critical
Thinking



Teen

Understanding and analysing 
ideas and arguments

Critical Thinking
Identifying and classifying information

Paragraph; sentence; word

When learners have finished reading a text in the coursebook, ask them to select the 
paragraph or section which presents the most important information in the text, and to share 
their ideas with the class. Next, ask learners to select the most important sentence in the text 
and share their ideas. Finally, ask them to select the most important word or expression in the 
text and to share their ideas.

Teaching online?

Collaborative platforms such as Edmodo are a great way for learners to 
share their ideas. You could also try asking learners to create a video or audio 
recording explaining their choices.

https://new.edmodo.com/


Teen

Understanding and analysing 
ideas and arguments

Critical Thinking
Recognising patterns and relationships

Odd one out

When learners encounter a new set of vocabulary, choose six items and write them on the 
board. Tell learners that one of the items does not belong in this group, and that they should 
work in pairs to decide which word is the odd one out. There are no right or wrong answers, 
but learners must be able to justify their decision. Learners might, for example, eliminate a word 
based on the meaning, register, connotation or pronunciation features. When learners have 
eliminated one word and justified their choices, they will have five words left in their list. Now tell 
learners that one of the items doesn’t belong in this group, and that they should work in pairs 
to decide which word is the odd one out, and justify their reasons. Repeat this process until only 
two words remain, then ask learners to compare the similarities and differences between these 
two words.

Teaching online?

Try inviting learners to share their screen when they explain and justify their 
choices. Learners could also upload and share their completed comparison 
framework to a digital portfolio such as Padlet.

https://en-gb.padlet.com/


Teen

Understanding and analysing 
ideas and arguments

Critical Thinking
Interpreting and drawing inferences from arguments 
and data

Moments before

When learners encounter images in the coursebook, encourage them to look at the picture and 
try to guess what happened just before the picture was taken.

Teaching online?

Try sharing the image in a collaborative document, and invite learners to add 
notes about what they think happened just before the picture was taken.



Teen

Evaluating ideas 
and arguments

Critical Thinking
Evaluating specific information or points in 
an argument

Find the evidence

When learners are discussing information in a reading text, ask them to highlight all the points 
in the text that offer evidence, and to consider how reliable that evidence is. Useful questions to 
write on the board are: ‘Where’s the evidence?’, ‘How reliable is it?’, and ‘How do you know?’

Teaching online?

During feedback, invite learners to use emoji reactions to indicate how reliable 
they think the evidence is. Use learners’ reactions to decide who to nominate to 
explain how they know.



Teen

Evaluating ideas 
and arguments

Critical Thinking
Evaluating arguments as a whole

Sink or float?

While learners are discussing an argument presented in a 
reading or listening text, draw a boat on the board. Ask learners 
to imagine that the text they’ve just read is a boat. Explain that 
weaknesses in the argument are like holes in the boat that let 
the water in. How many holes can they find? How big are the 
holes? Strengths in the argument will allow them to ‘repair’ holes. 
How many strengths are there? Are they big enough to repair 
the holes? Finally, ask them to explain whether they think the 
boat will sink or float, and to give reasons for their answers.

Teaching online?

Why not use a collaborative document for learners to add shapes to the 
text to highlight strengths and weaknesses in the argument. You could ask 
learners to use different colour shapes to represent how big the strengths and 
weaknesses are.



Teen

Evaluating ideas 
and arguments

Critical Thinking
Drawing appropriate conclusions

My changing mind

Before listening to an audio recording or reading a text, give learners a copy of the framework 
below and ask them to write the topic inside the ‘head’. Ask learners to consider what they 
believe or think about the topic, and to write notes about their views on the left-hand side of 
the framework.

After reading/listening and discussing the content, ask learners to return 
to their frameworks and consider whether what they learned has changed 
their opinion or perspective in any way. Encourage them to make notes on 
the right-hand side of the framework about how their views have changed.

topic

Teaching online?

Try copying the framework into a collaborative document and inviting learners to 
type their opinions into the same framework, using a different colour or font for 
each learner. Alternatively, have learners copy the framework onto paper, and 
upload a photo of their completed framework to a digital portfolio after the task.



Teen

Solving problems and 
making decisions

Critical Thinking
Identifying and understanding problems

What could go wrong?

When learners encounter different situations and contexts in the coursebook, ask them to 
consider what might go wrong in that situation and what problems might arise as a result.

Teaching online?

Try asking learners to find a photo online to represent their idea of what could 
go wrong.



Teen

Solving problems and 
making decisions

Critical Thinking
Identifying, gathering and organising 
relevant information

Search terms

When a coursebook task instructs learners to search for information online or in the library, ask 
them to begin by thinking about what ‘search terms’ (words and phrases) they will use to find 
the information they need.

Teaching online?

Create a table in a shared document, with one search term at the top of each 
column. Ask learners to add links to useful information they find online in the 
relevant columns.



Teen

Solving problems and 
making decisions

Critical Thinking
Evaluating options and recommendations to 
come to a decision

Evaluation framework

An evaluation framework is useful when learners need to evaluate options, solve problems, 
explore ideas for a writing task, discuss the content of a reading text, or prepare for an oral 
presentation. Give learners a copy of the evaluation framework in Appendix 1 and ask them 
to make notes about different aspects of the content. Learners don’t need to answer every 
question, but they should try and write something in each box.

Teaching online?

Why not share the framework as a collaborative document for learners to 
contribute and see each others’ ideas. Alternatively, invite learners to use a 
digital mind mapping tool, such as Miro, to organise their ideas.

https://miro.com/


Teen

Solving problems and 
making decisions

Critical Thinking
Justifying decisions and solutions

And here’s why

Have the phrase ‘And here’s why …’ written on a corner of the whiteboard or printed out and 
stuck on the wall. When learners give an answer to a question, encourage them to justify their 
decision by pointing to the phrase and asking them to complete the sentence.

Teaching online?

Write the phrase on your digital whiteboard, or on paper you can hold up to your 
camera during your online lesson.



Teen

Solving problems and 
making decisions

Critical Thinking
Evaluating the effectiveness of implemented solutions

Looking back

After learners have completed a task, ask them to reflect on their process and answer the 
question ‘What would you do differently next time?’, giving reasons for their answers.

Teaching online?

Encourage learners to create a reflection section in a digital portfolio, such as 
Padlet, and invite them to film and upload a video of themselves answering 
the question.

https://en-gb.padlet.com/
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to Learn



Teen

Developing skills and 
strategies for learning

Learning to Learn
Engaging in directed activities

What can I see in English?

Adapted from Language Activities for Teenagers (Lindstromberg & Ur, 2004).

Choose a picture in your coursebook which shows a fairly large number of people and/or 
things. Ask learners to look at the picture and think of at least three English words (not phrases 
or sentences) for things they can see in it. Ask learners to read out their words and write 
them on the board. Once you have lots of words (at least one per learner) on the board, ask 
learners to work in pairs to find all the words in the picture. Bring the class together and elicit 
ways of combining the words on the board. E.g. if car and black are on the board, someone 
might say ‘black car’. Try drawing arrows between words to illustrate the connections that 
learners suggest.

Teaching online?

Try writing the words on a digital whiteboard and allowing learners to make 
connections using the annotate function.



Teen

Developing skills and 
strategies for learning

Learning to Learn
Using effective systems for finding, keeping and 
retrieving information

My words and phrases

When you reach the end of each unit in the coursebook, ask learners to look back at the unit 
and decide on five words and phrases they want to remember and reuse. Give each learner 
five sticky notes and ask them to write one of their five words or phrases on each note. 
Learners can then use these notes as page markers to identify where the word or phrase is 
introduced in the unit. When you reach the end of the coursebook, ask learners to look back at 
all the language they have selected over the course.

Teaching online?

Why not create a digital dictionary for learners to add chosen words and 
phrases to as they finish each coursebook unit.



Teen

Developing skills and 
strategies for learning

Learning to Learn
Using effective strategies for learning and retaining information

Ways to words

Adapted from Learner Autonomy: A Guide to Developing Learner Responsibility (Scharle, 
Szabó & Ur, 2000).

When learners encounter a list of vocabulary in the coursebook, ask them how they usually 
learn new words. Most likely, they will come up with different strategies. Ask them to think of 
other possible ways, and give them a few examples of your own (such as arranging words into 
new categories, putting sticky labels on objects in their room, or trying to use new words as 
often as they can). Give learners the list of vocabulary from the coursebook, and set them the 
homework of trying to memorise the words, using a new strategy of their choice.

In the next lesson, allow time to discuss how learners found the experience, and whether they 
thought the new method could be better than their old ways.

Teaching online?

You could invite learners to use the internet to research different strategies for 
learning vocabulary.



Teen

Developing skills and 
strategies for learning

Learning to Learn
Using effective strategies for comprehension and 
production tasks

Everything but the text

Before learners read or listen to a text in the coursebook, give them a piece of paper and 
ask them to cover the text, but leave visible any accompanying pictures, titles or subtitles. Put 
learners into pairs or small groups and ask them to predict what the text will be about based 
only on these clues.

Teaching online?

Breakout rooms are a great way to group learners for collaborative tasks. Invite 
groups to discuss their predictions before deciding which ideas they want to 
share with the whole class.



Teen

Taking control of 
own learning

Learning to Learn
Setting goals, creating habits and planning for learning

Fridge/suitcase/bin
At the end of each lesson or coursebook unit, tell learners they are going to choose one item to put in the 
‘fridge’, one item to keep in their ‘suitcase’ and one item to put in the ‘bin’. The item they choose for each 
might be a word, phrase, or grammatical structure, a piece of information or advice that they’ve learned, 
or a learning strategy or approach they have experienced. Explain and write on the board what the 
fridge, suitcase and bin represent, (see below) and ask learners to reflect on the lesson/unit and choose 
one item for each.
•	 Fridge: something you want to keep to use again at a later date.
•	 Suitcase: something you want to carry with you and use again soon and/or frequently.
•	 Bin: something that didn’t work for you, that you don’t want to use again, or that you may want to avoid 

in future lessons.

Teaching online?

Why not have learners create a digital file with three columns to type notes 
about their choices. They could search online for images to represent the fridge, 
suitcase and bin, and insert these at the top of each column.



Teen

Taking control of 
own learning

Learning to Learn
Taking initiative to improve own learning

Extended KWL charts

In a KWL chart, K stands for ‘What do I KNOW?’; W stands for ‘What do I WANT to know?’, and 
L stands for ‘What did I LEARN?’. This extended version also asks learners to reflect on HOW 
they learned something and HOW WELL it went. When a new skill or language area appears in 
the coursebook, ask learners to complete the first two columns of the chart. After learners have 
studied the relevant content, ask them to complete the final three columns of the chart. Watch 
our Teaching Tips video on how to use extended KWL charts with your learners on the World 
of Better Learning blog.

What do I KNOW 
about this subject?

What do I WANT to 
know about this subject?

What did I LEARN 
about this subject?

HOW did I 
learn it?

How WELL 
did it go?

Teaching online?

Try using Google Forms to collect learners’ answers before and after the task, 
then share the results with the class.

http://bit.ly/LearningtoLearnTeachingTipsVideos
https://www.cambridge.org/elt/blog/
https://www.cambridge.org/elt/blog/
https://www.google.co.uk/forms/about/


Teen

Taking control of 
own learning

Learning to Learn
Managing attitudes and emotions and demonstrating resilience

Toolbox

Draw a picture of a toolbox on the board. Before learners 
start work on a task, encourage them to identify (and 
collect) the tools they will need to be able to complete 
the task. Write ideas on the board to help them plan 
(e.g. pens and paper/dictionary/a clock). The ‘tools’ don’t 
have to always be physical, they might be more abstract 
or linguistic tools (e.g. quiet time to think/help from the 
teacher/my notes about prepositions of place).

Teaching online?

Digital mind mapping tools, such as Miro, are a great way for learners to 
brainstorm and build on each other’s ideas of what they might need for the task.

https://miro.com/


Teen

Taking control of 
own learning

Learning to Learn
Managing attitudes and emotions and demonstrating resilience

Mistakes ladder

At the beginning of a course, ask learners to draw a picture of a ladder leaning 
against a tree. Explain that the ladder should have the same number of rungs 
as there are units in the coursebook. At the end of the first unit, ask learners 
to reflect on what they found easy and what they found challenging. Ask 
them to find or recall the mistakes they made during the unit and to choose 
the ‘biggest’ one. Explain that mistakes help us to learn and progress, and 
ask learners to make notes about their chosen mistake and what they have 
learned from it next to the first rung on the ladder. Repeat this after each unit, 
so that by the end of the coursebook learners should have reached the top of 
the ladder. Finally, ask them to draw themselves at the top of the tree.

Teaching online?

Invite learners to find an image of a tree and a ladder online and arrange them 
in a word document. Then they can add their notes about each mistake and 
what they have learned from it.



Teen

Reflecting on and evaluating 
own learning

Learning to Learn
Keeping track of progress

Contents pages

At the start of a course, ensure that learners are familiar with the contents pages of their 
coursebook. At regular intervals throughout the course, encourage them to look back at 
the contents pages and tick or highlight the language and skills that they feel confident 
about using.

Teaching online?

Why not use breakout rooms for learners to discuss what they have highlighted 
or ticked in groups.



Teen

Reflecting on and evaluating 
own learning

Learning to Learn
Evaluating learning, progress and strengths

Unit reflection

At the end of each coursebook unit, give learners some time to look back at the unit content. 
Write the questions below on the board for learners to discuss:

•	 What new language did you feel you learned well?

•	 What helped you to do this?

•	 What activities helped you to learn effectively?

•	 What challenges did you face?

•	 What helped you to overcome these challenges?

Teaching online?

You could use breakout rooms for learners to discuss the reflection questions, 
and then set up a survey in Google Forms to collect their answers.

https://www.google.co.uk/forms/about/


Teen

Reflecting on and evaluating 
own learning

Learning to Learn
Using feedback to improve learning

Looking forward

When learners receive feedback (either in 
the form of correct/incorrect answers to a 
coursebook task, or written/spoken feedback 
from the teacher), encourage them to consider 
how this feedback influences them going 
forward, and what they can do to improve.

Teaching online?

Why not invite learners to make a short audio or video recording of their 
thoughts on how the feedback they’ve received influences them going forward, 
and what they can do to improve.
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Teen

Using appropriate language 
and register for context

Communication
Using language appropriate for the situation

Change the register

When learners encounter new phrases and expressions in the coursebook, ask them to consider 
how they might say the same thing in a different register (i.e. more or less formal).

Teaching online?

You could invite learners to use an online thesaurus to find alternative phrases 
or expressions.

https://dictionary.cambridge.org/thesaurus/


Teen

Using appropriate language 
and register for context

Communication
Using a variety of language and communication 
strategies to achieve a desired effect

Say it like … emotions

When practising pronunciation of phrases and expressions, ask learners to “Say it like you’re 
happy/sad/angry/surprised/confused/annoyed”, etc.

Teaching online?

Try nominating learners to choose an emotion and say the phrase to the whole 
group. Ask the rest of the class to use emoji reactions to comment on whether 
they think the speaker sounds happy/sad/angry, etc.



Teen

Using appropriate language 
and register for context

Communication
Adapting language use according to different 
cultures and social groups

Say it like … people

When practising pronunciation of phrases and expressions, ask learners to “Say it like you’re 
talking to a friend/the Queen/your Granddad/a baby/your headteacher/your neighbour/
someone you really don’t like/someone you secretly like”, etc.

Teaching online?

Try nominating learners to choose the character that they’re speaking to and 
say the phrase to the whole group. Ask the rest of the class to type their ideas in 
the chat box about who they think the speaker might be talking to.



Teen

Facilitating interactionsCommunication
Using communication strategies to facilitate conversations

The third degree
Adapted from Language Activities for Teenagers (Lindstromberg & Ur, 2004).
After learners have read a text in the coursebook, ask them to prepare some interview questions about 
the text to ask someone else in the class. Give examples, such as ‘Do you agree with the writer?’/‘What 
would you do in this situation?’ Once learners have prepared their questions, distribute numbered slips 
with clarification or elaboration questions (see Appendix 2 for examples). Explain that when you hold up 
one finger, whoever has Slip 1 must ask the question on it; when you hold up two fingers, whoever has Slip 
2 must ask that question; and so on. Nominate a fairly proficient learner to be interviewed. For the next 
three minutes the class fire their interview questions at the person in the ‘hot seat’. When a clarification or 
elaboration question seems appropriate, give your number signal for individuals to ask the question on 
their slip.

Teaching online?

When the class are interviewing one learner, ask them to use the ‘raise 
hand’ feature in your online classroom. Try ‘distributing’ the clarification and 
elaboration questions using the private chat function in the chat box.



Teen

Facilitating interactionsCommunication
Using strategies for overcoming language gaps 
and communication breakdowns

Same point, different words

When learners are practising new phrases and expressions, ask them how they might say 
the same thing or make the same point using different words. Write their ideas on the board 
(correcting any errors) and discuss how the different words change the meaning, connotation 
or register.

Teaching online?

Why not have learners add their own ideas to the board using the annotate 
function on a digital whiteboard.



Teen

Participating with appropriate 
confidence and clarity

Communication
Explaining concepts and information clearly

What does the audience know?

When learners are preparing for a presentation, ask them to consider the following questions 
about their audience:

•	 What does the audience already know about this topic?

•	 What vocabulary/ideas will they know? Which ones will I need to explain?

•	 What examples can I use to help the audience understand my idea?

Teaching online?

Online presentations can make explaining concepts even more challenging. 
Encourage learners to consider questions such as ‘How can I check that everyone 
understands my explanations if I can’t see their faces?’



Teen

Participating with appropriate 
confidence and clarity

Communication
Structuring spoken and written texts effectively

Elaborate

When a coursebook task asks learners to give an opinion or state a preference, encourage 
them to elaborate and extend their statement or idea by prompting “And/Also … tell me 
something else …” or “Because/However … tell me a reason …”

Teaching online?

You could use the chat box feature in your online classroom to prompt individual 
learners to elaborate during discussions.



Teen

Participating with appropriate 
confidence and clarity

Communication
Using appropriate language and presentation 
styles with confidence and fluency

Point – explain – example

Write on the board: ‘Make a point; Explain why; Give an example’. When eliciting feedback from 
learners on a text, topic or task, give them a few minutes to prepare one or two points they 
want to make. Then, nominate learners to stand up and ‘present’ their answers/arguments 
including a point, their explanation and an example.

Teaching online?

After each learner has presented, invite the rest of the group to use the chat box 
feature to comment on what they thought was the point, the explanation and 
the example.
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Teen

Taking personal responsibility for 
own contribution to a group task

Collaboration
Actively contributing to a task

Ideas carousel

When learners are generating ideas for a project or responding to a reading or listening text, 
use an Ideas Carousel framework, like the one in Appendix 3, to encourage them to contribute. 
Copy or draw the framework on large pieces of paper, writing a different question in the centre 
of each quarter, so that you have four questions in total. The framework in Appendix 3 uses the 
topic of recycling as an example. Put learners into groups of four and place the framework in 
the centre. Give around 5 minutes for learners to respond to the question, before rotating the 
framework. Learners then read what their classmates have written and add further ideas in 
answer to the next question. Repeat another two times so that each learner has added ideas 
for all four questions in the ideas carousel.

Teaching online?

You could paste the framework into a digital sticky note board, such as 
Lucidspark, and invite learners to respond to the questions using virtual 
sticky notes.

https://lucidspark.com/


Teen

Taking personal responsibility for 
own contribution to a group task

Collaboration
Taking on different roles

Today’s roles
Write on the board some different roles that people take on in group work, such as:
•	 Initiating ideas
•	 Seeking information

•	 Summarising
•	 Moving things forward

•	 Focusing on results
•	 Encouraging others

•	 Managing conflict

Elicit some useful phrases or language that people might need in fulfilling these roles.
At the beginning of a lesson or longer coursebook task, ask learners to each choose a role that they would 
like to try out and practise, and remind them to try and fulfil their role during the lesson or task.
At the end of the lesson or task, ask learners to reflect on and discuss how well they fulfilled their role, and 
what they might do differently next time. Encourage learners to try out a different role in the next lesson or 
for the next task. After several lessons or tasks, once learners have had a chance to try out different roles, 
ask them to reflect on and discuss which roles they think they are better at, and which they could improve.

Teaching online?

Why not invite learners to search online for useful phrases or language that 
people might need in fulfilling the roles.



Teen

Encouraging effective 
group interaction

Collaboration
Listening and responding respectfully

Rephrasing

After a learner has contributed an idea or explanation to the class, nominate another learner 
to summarise or paraphrase what the previous learner said.

Teaching online?

Learners could volunteer to paraphrase by using the ‘raise hand’ feature in your 
online classroom.



Teen

Encouraging effective 
group interaction

Collaboration
Establishing ways of working together

What are the rules?

After giving instructions for a collaborative coursebook task, ask learners to repeat/suggest 
some group rules.

Teaching online?

Invite learners to use the annotate function on a digital whiteboard to add their 
ideas for group rules.



Teen

Encouraging effective 
group interaction

Collaboration
Engaging and supporting others

Never-ending dialogue
Adapted from Dialogue Activities (Bilbrough & Thornbury, 2007).
Write a question to each learner in the first page of their notebooks. Aim to write something about the 
coursebook topic which would be motivating for the learner to think about, and which is comprehensible 
yet challenging in terms of language input. Do this in dialogue format. Ask the learner to write the next line 
of the dialogue at home and to hand the notebook in to you the next day. You then continue with the next 
line of the dialogue. Keep this process going for as long as it seems appropriate.
At regular intervals ask learners to do some reflective work on what has been written. For example, it is 
useful to get them to cover the dialogue and try to remember what the next line is, or to make a note of 
new language items which have come up in the text. Once you have established this dialogue format, pair 
learners up with a partner and ask them to start their own dialogues in each other’s notebooks.

Teaching online?

Create a shared online document for each learner, such as in Google Docs, to 
act as a digital notebook where you can both add to the dialogue.

https://www.google.co.uk/docs/about/


Teen

Managing the sharing of 
tasks in a group activity

Collaboration
Agreeing what needs to be done

First, we plan!

Before learners begin work on a group task, first ask them to plan how they will go about 
completing the task. Tell them to include a plan of how each person in the group will contribute. 
Give them around 10 minutes to make their plan and to draw it up on paper to show you.

Teaching online?

Learners could share their plans in a digital portfolio, such as Padlet or Bulb.

https://en-gb.padlet.com/
https://my.bulbapp.com/


Teen

Managing the sharing of 
tasks in a group activity

Collaboration
Managing the distribution of tasks

Today’s leader

Elicit ideas about what makes a good leader and write these on the whiteboard as a reminder 
for learners. While groups work on a project, nominate a learner to be ‘leader’ of their group 
for the project. Explain that leaders should ensure that while the group carries out the project, 
tasks are shared equally between all the group members. Nominate different learners for 
different projects or stages of the project, so that everyone has the opportunity to take on the 
role of leader.

Teaching online?

Try inviting learners to research online to find ideas about what makes a good 
leader, and use breakout rooms for groups to work together.



Teen

Working towards 
task completion

Collaboration
Ensuring progress towards a goal

How to get there

After giving instructions for a collaborative coursebook task (but before starting the task), ask 
learners to work in pairs to draw a ‘map’ of the route they will take to reach the intended goal. 
What turnings will they need to take? What landmarks will they pass along the way?

Teaching online?

Learners could create drawings of their maps using a digital drawing site such as 
Sketchpad and share them in a digital portfolio.

https://sketch.io/sketchpad/


Teen

Working towards 
task completion

Collaboration
Identifying issues and challenges

Some people think …, but …

When learners give an opinion on a topic, encourage them to identify other possible 
viewpoints. Ask learners to begin by saying ‘Some people think …’ before sharing their own view. 
(e.g. ‘Some people think everyone should be vegetarian, but I think it’s okay to eat meat as long 
as we treat animals humanely.’)

Teaching online?

Use the chat box feature in your online classroom to prompt individual learners 
during discussions by typing ‘Some people think …’



Teen

Working towards 
task completion

Collaboration
Resolving issues

Conflicting views

Before starting discussions on a coursebook topic, find out learners’ viewpoints with a simple 
show of hands (e.g. for or against). Then, pair or group learners so that there are conflicting 
viewpoints within each pair/group. After the discussion task, elicit feedback from learners 
about how they managed (or didn’t manage) to resolve their differing opinions.

Teaching online?

Why not have learners use emoji reactions to indicate their viewpoints on 
the topic.



Activity cards
Teenage learners

Social
Responsibilities



Teen

Understanding personal 
responsibilities as part of 

a social group

Social Responsibilities
Understanding responsibilities within a social group

Roles & responsibilities

When working with reading and listening texts, choose a character in the text and ask learners 
the following questions:

•	 What is this character’s role in this context?

•	 If their role had a ‘job title’, what would it be?

•	 What responsibilities do they have?

Teaching online?

You could ask learners to use an online tool, such as Canva, to create a digital 
collage with information and ideas about the character.

https://www.canva.com/en_gb/


Teen

Understanding personal 
responsibilities as part of 

a social group

Social Responsibilities
Fulfilling responsibilities within a social group

Taking ownership

When learners undertake a project or carry out a task in the coursebook, ask them to work 
in groups and decide how they want to present their finished project to the class (e.g. in a 
presentation, a poster, a short video, etc). Once learners have decided what they want to 
create, they should write down the stages they need to follow to do the task.

Owning the stages and the outcome of the project encourages learners to take an active role 
in the task, helps motivate learners, and helps develop independence. Watch our Teaching 
Tips video found on the World of Better Learning blog, on helping learners take ownership of 
their work.

Teaching online?

Try using a digital portfolio to ‘display’ learners’ presentations, posters, videos, etc.

http://bit.ly/SocialResponsibilitiesTeachingTipsVideos
http://bit.ly/SocialResponsibilitiesTeachingTipsVideos
https://www.cambridge.org/elt/blog/


Teen

Showing intercultural 
awareness

Social Responsibilities
Understanding aspects of own culture

Most people

When learners encounter different issues or discussion points in coursebooks, ask them to 
discuss the following questions:

•	 What do you think about this issue?

•	 What do different people in your country think about this?

Teaching online?

Breakout rooms are a great way to group learners for discussion tasks. After 
discussing the questions, invite groups to choose their most interesting ideas to 
share with the whole class.



Teen

Showing intercultural 
awareness

Social Responsibilities
Understanding aspects of other cultures

Another place

When learners encounter different situations in coursebooks, ask the following questions:

•	 How do you think this situation might be different in other countries?

Teaching online?

You could invite learners to search online for ideas about how the situation might 
be different in other countries.



Teen

Showing intercultural 
awareness

Social Responsibilities
Interacting with others across cultures

Dos and don’ts
Adapted from Five Minute Activities for Business English Learners (Emmerson, Hamilton & Ur, 2010).
Write the following sentence stems on the board:
•	 In … (name of country) …
•	 It’s worth knowing that …

•	 Don’t be surprised if …
•	 Whatever you do, don’t …

Give a few examples, talking about a country you are familiar with. Here are some examples about the UK:
•	 It’s worth knowing that 

England isn’t the same 
as Britain.

•	 Don’t be surprised if someone 
suggests splitting the bill 
after a meal in a restaurant.

•	 Whatever you do, don’t push 
into a queue.

When coursebook material refers to a country other than the learners’ home country, set learners the 
homework task of researching to find out about cultural conventions in that country. In the next lesson, elicit 
ideas to finish the sentences about that country.

Teaching online?

Learners could search online for ideas about cultural conventions in different 
countries, and create a collaborative digital ‘fact file’ of information they find out.



Teen

Understanding 
global issues

Social Responsibilities
Engaging with a range of global issues

Organisations

When learners encounter a topic related to global issues in the coursebook (e.g. recycling, 
climate change, poverty), set them the task of searching online to identify organisations that 
help to tackle that issue.

Teaching online?

Try asking learners to use an online tool such as Canva or Venngage to create a 
digital infographic to showcase their findings.

https://www.canva.com/en_gb/
https://venngage.com/


Teen

Understanding 
global issues

Social Responsibilities
Developing personal agency and sense of global citizenship

What’s it got to do with me?

When learners encounter a topic related to global issues in the coursebook (e.g. recycling, 
climate change, poverty), ask them to discuss the following questions:

•	 What’s this got to do with me?

•	 How does it impact me?

•	 How does it impact others?

•	 How does my lifestyle and behaviour impact on this issue?

Teaching online?

Try setting up one breakout room for each of the questions, and have learners 
spend a short time in each room to discuss the question before moving to the 
next room.
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Teenage learners

Emotional
Development



Teen

Identifying and 
understanding 

emotions

Emotional Development
Recognising and describing emotions

See-think-feel

When learners encounter a photograph, artwork or piece of music in the coursebook, give 
them time to make notes about what they see/hear, what it makes them think of, and how it 
makes them feel. After they’ve made notes, ask learners to share their ideas in groups.

Teaching online?

Learners could find images online to represent their answers and organise these 
in a digital whiteboard, such as Jamboard.

https://workspace.google.com/products/jamboard/


Teen

Identifying and 
understanding 

emotions

Emotional Development
Understanding emotions

Lists from pictures, pictures from lists
Adapted from Language Activities for Teenagers (Lindstromberg & Ur, 2004).
Select several photographs from the coursebook that show people and faces, and make a copy of each. 
Divide your class into groups and give each group one of the pictures. Ask groups not to look at other 
groups’ pictures.
Ask groups to brainstorm adjectives and nouns describing emotions for the face(s) in their photograph, and 
to write these down. Ask groups to exchange lists with another group. Give each group a sheet of blank 
paper and colour pens/pencils. Groups then draw a scene in which all the emotions in their new list would 
be likely.
Display the coursebook photographs, lists and drawings on the wall, all mixed up. Ask learners to discuss 
how the photographs, lists and drawings might match up. Explain that different matches are possible, but 
each should be believable and justifiable.

Teaching online?

Try sharing learners’ drawings, lists of words, and the original coursebook 
pictures in a digital portfolio, such as Padlet or Bulb, and numbering each item to 
make it easier for learners to suggest groupings.

https://en-gb.padlet.com/
https://my.bulbapp.com/


Teen

Managing own emotionsEmotional Development
Monitoring and reflecting on own emotions

What emotions?

When learners encounter a set of sentences in the coursebook (e.g. in grammar practice tasks), 
ask them to discuss the following questions:

•	 What emotions do you associate with this situation?

•	 How might this situation make you feel?

Teaching online?

You could ask the questions to the whole class in your online classroom and invite 
learners to use emoji reactions to indicate their answers. Then you can nominate 
different learners to explain their choice of emoji.



Teen

Managing own emotionsEmotional Development
Regulating emotions

My hurdles

At the beginning of a coursebook unit, ask learners to flick through 
the pages of the unit and discuss the content. What tasks and 
activities are they looking forward to? What do they think they’ll find 
challenging? Ask them to identify their ‘hurdles’ in learning – what 
are the challenges they’ll need to overcome?

Give each learner a piece of paper with a drawing of several 
hurdles. Ask them to name or label each of their hurdles with one of 
the potential challenges they identified. At the end of each lesson, 
ask learners which of their hurdles they have managed to overcome, 
and tell them to draw themselves jumping over that hurdle.

Teaching online?

Learners could create digital drawings of their hurdles and notes, then share 
these on their screen during feedback.



Teen

Empathy and 
relationship skills

Emotional Development
Establishing and maintaining positive and inclusive relationships

He’d make a great friend!

After reading or listening to a text in the coursebook, ask learners to choose one of the 
characters and work in pairs to think of three or four adjectives to describe them, giving 
reasons for their answers. Next, write a list of roles on the board:

•	 Mum/Dad

•	 Sister/Brother

•	 Friend

•	 Neighbour

•	 Teacher

Ask learners whether they think their chosen character would make a good Mum/Dad, friend, 
etc. Ask them to discuss in pairs whether the character would be well suited to any of these 
roles, and to give reasons.

Teaching online?

Learners could use an online tool, such as Canva, to create a digital collage with 
information about why their chosen character would make a good Mum/Dad, 
friend, etc.

https://www.canva.com/en_gb/


Teen

Empathy and 
relationship skills

Emotional Development
Showing empathy for the feelings of others

Empathy map

After learners have listened to an audio 
recording, read a text or watched a video, 
ask them to choose one character from 
the text and complete the framework here, 
making notes about what the character 
said, what they did, what they thought, 
and how they felt.

Said Did

Thought Felt

Teaching online?

Why not copy the framework into a shared document, such as Google Docs, for 
learners to add their notes about specific characters.

https://www.google.co.uk/docs/about/


Teen

Empathy and 
relationship skills

Emotional Development
Supporting others

Advice for a visitor

Adapted from Five Minute Activities for Young Learners (McKay & Guse 2007).

When learners encounter a ‘place’ in the coursebook (such as the classroom, someone’s home, 
a swimming pool, a town or city, or another country), tell them they are going to prepare some 
advice for a visitor. This advice will help the visitor to feel comfortable in the environment. Elicit 
ideas from learners about what instructions the visitor might need in that environment, and 
write ideas on the board. Then ask learners in pairs to choose five instructions they think are 
most useful, and to write them down in order of importance. Pairs then share and discuss their 
ideas with the class.

Teaching online?

Why not invite learners to search online for advice related to the place they 
are discussing.
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Digital 
Literacy



Teen

Using tools and creating 
digital content

Digital Literacy
Understanding fundamentals of technology, including AI

Generative AI is like a …
When discussing AI or before using it in a task, ask learners to complete the following sentence starter:
Generative AI is like a(n) … who/that …
(e.g. Generative AI is like a super smart professor who knows everything./Generative AI is like a student 
who copies everyone else’s work and doesn’t think for themselves.)
Next, ask learners to share and explain their sentences in pairs. Then ask them to do some research 
(perhaps using a chatbot) to find out how accurate their sentence is.
Finally, have a class discussion about which comparisons were most/least accurate and what this tells us 
about how generative AI actually works.

Teaching online?

Why not have learners add their sentences to an online whiteboard. As they 
do their research, they can add comments to show which elements of their 
sentences are (in)accurate and why.



Teen

Using tools and creating 
digital content

Digital Literacy
Developing techniques for searching and managing 
digital data, information and content

My portfolio

At the start of a course, have learners create a digital portfolio for their work (e.g. using 
Padlet or Bulb). Encourage them to think about how they want to organise their portfolio. 
For example, they might have a different column or section for each unit or topic. During 
the course, encourage learners to use their portfolio as a place to upload and organise the 
work they produce, along with links to useful resources and online content related to what 
they’re learning.

Teaching online?

Why not invite learners to use the screen sharing function in your online 
classroom to showcase parts of their portfolio at the beginning or end of lessons.

https://en-gb.padlet.com/
https://my.bulbapp.com/


Teen

Using tools and creating 
digital content

Digital Literacy
Making critical judgements about digital data, 
information and content

Search
Before learners carry out online searches for information relating to a task or project, write the word 
‘search’ on the board and explain that each letter stands for something learners should consider when 
researching a topic. Elicit ideas for what each letter might stand for (see below), prompting learners or 
giving clues where necessary. Once you have all the words on the board, discuss with learners how the 
words relate to searching for information, and write the questions below next to each word.
Source: What’s the source of this information? Is the source reliable?
Evidence: What evidence is there to support this information?
Author: Who is the author? Why have they written this?
Recency: Is the source recent? How do I know?
Clarity: Is this information clear? Does it make sense?
Helpfulness: Is this information helpful? Does it relate to my topic?

Teaching online?

Try setting up an online form with the five SEARCH questions and invite learners 
to type in their answers as they carry out their research.



Teen

Using tools and creating 
digital content

Digital Literacy
Selecting and using appropriate digital tools 
for specific purposes

Valuable and versatile

Explain the meaning of versatile (able to be used for many different purposes). When learners 
encounter digital tools (such as word processing or presentation software, video creators, etc) 
in learning materials or class activities, invite them to tell you whether they like the tool or not, 
and to give reasons.

Write the questions below on the board for learners to discuss:

Is the tool valuable? Do you need it? How does it help you?

Is the tool versatile? What does it do? What different features does it have?

Teaching online?

Why not create a shared document with links to different tools and invite 
learners to add notes on how valuable and versatile they are.



Teen

Using tools and creating 
digital content

Digital Literacy
Creating digital content to solve a problem or complete 
a task

New features

When learners create digital content (e.g. a Word document, edited image, video or audio file) 
as part of a class project, ask them to experiment with the features of the tool or platform 
they are using and try to learn about a new feature or function. Tell learners they can research 
online to find out about new features they might not already know. When learners present 
digital content that they have created, ask them to also tell the class what new feature or 
function they discovered when using the tool or platform.

Teaching online?

You could set learners the task of finding out about new features or functions of 
the learning platform you’re using in your online classroom, and to share what 
they know in the chat box.



Teen

Sharing and interacting onlineDigital Literacy
Connecting and interacting with others using 
appropriate technology

Blog comments

At the end of a coursebook unit, have learners write a short blog post about the topic or what 
they have learned. Set up a class blog, e.g. using WordPress or Blogger, for learners to share 
their posts. Encourage learners to comment on each other’s blogs, and to respond to each 
other’s comments.

https://wordpress.com/
https://www.blogger.com/


Teen

Sharing and interacting onlineDigital Literacy
Collaborating with others digitally to complete a task

Class wiki

Use a Wiki site such as PBWorks to set up a class bank of definitions for new words relating to 
the topic you’re teaching in class. At the end of each lesson, nominate two or three learners to 
take responsibility for adding words from that day. Once entries have been added, encourage 
other learners in the class to modify and update each other’s entries by adding example 
sentences to illustrate the meaning of new words.

https://www.pbworks.com/


Teen

Sharing and interacting onlineDigital Literacy
Interacting appropriately in a digital space

Netiquette
Write the word ‘netiquette’ on the board and elicit what it means (the set of rules that is acceptable about 
behaviour on the internet). Ask learners to think of some examples of netiquette rules, e.g.:
•	 Avoid typing in all capitals – it’s like shouting
•	 Use the appropriate register for the person you’re interacting with
•	 Check spelling and grammar
•	 Don’t email large files
•	 Fact check content before reposting
•	 Keep messages relevant and concise
When learners encounter digital communication texts in course materials (e.g. in the form of emails, chat 
room conversations or social media messages), ask them to consider whether the material demonstrates 
good or bad netiquette, and elicit examples.

Teaching online?

Try inviting learners to agree a set of netiquette rules for your online classroom.



Teen

Sharing and interacting onlineDigital Literacy
Staying safe online and when using AI

Cyberbullying: make it bad/make it good
When learners encounter conflict in a coursebook dialogue (e.g. when two characters disagree), ask 
learners to imagine the conflict is taking place online. Are there any aspects of the dialogue that could be 
hurtful in an online setting?
Elicit different forms of cyberbullying (e.g. exclusion, harassment, cyberstalking, or sharing other people’s 
sensitive information) and ways of avoiding or responding to cyberbullying (e.g. showing support for 
someone being bullied, reporting it to the content provider, or blocking access). Divide learners into groups 
and ask them to rewrite or extend the dialogue to include aspects of cyberbullying.
Next, have groups swap their dialogues with another group and rewrite the dialogues a second time to 
include an appropriate resolution in which one or more of the characters responds to the situation.

Teaching online?

Try inviting learners to read their extended dialogues aloud to the class and 
have other class members use the ‘raise hand’ feature to indicate when they 
notice instances of cyberbullying.



Teen

Safety and wellbeing onlineDigital Literacy
Maintaining personal, societal and 
environmental wellbeing

Emotional media

When learners encounter a photograph in course materials, ask them to discuss whether the 
photo would make a good Instagram photo, and why or why not. Ask the group how Instagram 
photos might differ from other pictures (People often show an idealised version of themselves 
on Instagram, and often photoshop images to be more flattering). Ask learners to consider how 
this might impact on other people emotionally (e.g. photoshopped images can create pressure 
for people to be perfect and can damage self-esteem).

Teaching online?

Learners could use a digital mind mapping tool, such as Miro, to brainstorm and 
build on each other’s ideas.

https://miro.com/


Teen

Safety and wellbeing onlineDigital Literacy
Safeguarding digital systems and devices

Password particulars

When learners encounter information about characters in course materials, ask them to make 
notes of everything they know about the character. Then, ask learners to work in pairs to 
create a computer password for that character based on the information they know. Allow 
other pairs to try and guess the passwords their classmates have created and discuss which 
were easy or difficult to guess and why.

Next, invite learners to work together to write a list of dos and don’ts for creating strong 
passwords (e.g. do use a combination of letters and numbers/don’t use your name as your 
password). Continue with a discussion about whether or not it is wise to reuse passwords for 
different accounts and devices.

Teaching online?

Why not write some ideas for passwords in the chat box and invite learners to 
use emoji reactions to indicate how strong they are.



Teen

Solving problems and 
making decisions

Critical Thinking
Appendix 1a: Evaluation Framework

Evaluating options and recommendations to come to a decision

Information 
What information do you have? 
What more information do you need? 
How can you find out more information?

Benefits 
What are the benefits of this? 
Who might benefit from it? 
How could it be more beneficial?

Drawbacks 
What are the drawbacks of this? 
Who might be negatively affected by it? 
How could the drawbacks be reduced?



Teen

Solving problems and 
making decisions

Critical Thinking
Appendix 1b: Evaluation Framework

Evaluating options and recommendations to come to a decision

Feelings 
What do you feel about this? 
What makes you feel that way? 
What would need to happen for you to feel differently?

Alternatives 
How could this be different? 
What could cause it to be different? 
What impact would it have if it were different?

Going forward 
What have you learned from this? 
What is the best decision or solution? 
What do you need in order to go forward?



Teen

Facilitating interactionsCommunication
Appendix 2: The Third Degree

Using communication strategies to facilitate conversations

1.	 In other words? 2.	 Could you say that again?

3.	 I would like to know more about that. 4.	 Why do you think that is true?

5.	 What is your evidence for that? 6.	 Could you say a bit more about that?

7.	 Could you elaborate? 8.	 I didn’t really understand that.

© Cambridge University Press 2004

From Language Activities for Teenagers (Lindstromberg & Ur, 2004)
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Taking personal responsibility for 
own contribution to a group task

Collaboration
Appendix 3: Ideas Carousel

Actively contributing to a task

W
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W
hat would the 

world be like 

without recycling?

Does your city do 

enough recycling?
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